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1. Introduction 

The purpose of this document is to develop and share knowledge about evaluating learning experiences outside the classroom (LEOTC) programmes. It addresses the following questions:

· Why evaluate?

· How do providers currently evaluate their services? 

· What do providers do with the information they gather through evaluation?

 What approaches and strategies can providers use to improve their evaluation processes?

This document is part of an ongoing programme of work by the New Zealand Council for Educational Research (NZCER) under our contract with the Ministry of Education to monitor LEOTC services. As part of our contract, we are using research-based approaches to develop and disseminate knowledge that will support the quality of current and future LEOTC service provision. This is the second output of this “value-added” aspect of NZCER’s LEOTC contract monitoring.

How this report was prepared 

In 2010 we invited all current LEOTC providers to contribute to this work by explaining the purpose of the research and asking their permission to examine their current (teacher and student) evaluation forms. Most providers agreed to participate in the analysis. In addition, all LEOTC providers submit six-monthly milestones in which they must describe their evaluation processes, response rates to teacher evaluation forms, issues raised through evaluations and how these are being addressed. This report synthesises all of this information from providers, and includes guidance and advice that may help you to develop the quality and usefulness of your evaluation processes. 

Confidentiality

As LEOTC providers’ milestone reports and site visit reports are only seen by the providers, the LEOTC contract monitors (the NZCER team) and the Ministry of Education, we have generally avoided naming or providing descriptive details that could identify individual providers. However, as a provider you may recognise some issues, situations or practices as relevant to your organisation. 

Why evaluate? 

There are many reasons for you to evaluate your LEOTC service provision. In no particular order, these include:

· to identify what you are doing well, and what you could improve

· to identify issues or problems that need to be addressed

· to identify whether your users’ goals and expectations have been met

· to learn and get new ideas from your users 

· to get information about the medium- and long-term impacts of your service for users

· to understand barriers to the use of your service (e.g., who are the nonusers, and why aren’t they using the service?)

 to demonstrate quality assurance for your service to funders (i.e., for accountability).
It is important that your evaluation strategies address all of these purposes to a certain extent. When self-evaluation is required for quality assurance and accountability, it is tempting to focus on measuring and demonstrating that all or most of your users are satisfied with your service provision. However, evaluation is also a valuable opportunity to dig beneath the surface of your service provision to: 

· get a deeper understanding of how your users are using your services

· identify strengths, gaps and opportunities there may be for further developing your services

 challenge your own thinking about your service delivery and open up new possibilities and opportunities for future consideration. 

Quality assurance requirements under LEOTC contracts

In terms of quality assurance and accountability, current LEOTC contract requirements are shown in Table 1.

Table 1 Quality assurance requirements for LEOTC providers (typical wording used in Ministry of Education LEOTC contracts circa 2009–11) 

	The Contractor will put into place quality assurance procedures to evaluate service performance. These procedures must ensure that:

· the service is assessed on a regular basis for user satisfaction and impact on learning outcomes (including specific reference to the learning outcomes negotiated with the teacher prior to the visit);

· there are processes for management to address issues raised in the evaluations;

· there is an attitude of good customer service and a striving for constant improvement;

· there is evidence of learning outcomes in terms of knowledge, skills and attitudes through students’ participation in the programme; and

· the mode of delivery takes account of teaching and learning strategies appropriate to the background and age of the students.

Methods will include but are not limited to: 

· teacher surveys (including consideration of the service’s impact on learning outcomes and teachers’ reflections on the achievement of their students); 

· surveys of students; 

· samples of students’ work that show how the programme has contributed to learning outcomes; 

· analysis of website statistics where appropriate; and
· the Project Director’s overview of progress. 


Providers’ LEOTC contracts stipulate that 100 percent of LEOTC programmes be delivered and evaluated in accordance with these quality assurance procedures, and 95 percent of teachers who respond should be “satisfied with the appropriateness and effectiveness of the programmes for students”.

LEOTC contracts thus set out requirements for providers regarding evaluation, but there is scope for providers to be innovative and reflective in the details of how evaluation is carried out. The following chapters discuss current evaluation practices amongst LEOTC providers, and some of the challenges and opportunities associated with these. 

2. How do providers currently evaluate their services?

This section comments on how LEOTC providers currently evaluate their services. The most common approach is to gather feedback from teachers through post-visit evaluation forms. However, some providers also seek input and feedback from students (whether through surveys, individual or small-group interviews, or by collecting samples of student work). Most providers gather evidence about the immediate impacts and outcomes of class visits, but some have also attempted to gather information about medium- and long-term outcomes. 

This section looks at the common tools providers use for evaluation. It discusses the difficulties some providers have with achieving high response rates to evaluation forms, and strategies to address this. Finally, it discusses other approaches that some providers use to gather feedback about their services: for example, seeking input from colleagues/peers/“experts” within or outside their own institutions, and seeking feedback and input from schools or teachers who do not currently use the service. 

Teacher evaluation forms

Teacher evaluation forms are the most common tool used by LEOTC providers to gather user feedback. There is no standardised LEOTC teacher evaluation template, and providers have each developed and adapted their own forms to suit their needs. We analysed forms from 29 LEOTC providers to look at the main similarities and differences. Most providers’ teacher evaluation forms are one page long, containing a mixture of: demographic questions; scaled/rating questions; tick box questions; and open questions. The balance of these question types varies (e.g., some primarily use scaled questions while others mainly use open questions). Most forms are paper-based, although some providers use online surveys. Common design features for teacher evaluation forms are outlined below.

Demographic questions

The most common demographic fields are (in order):

· school name

· teacher name

· date of visit 

· student year level(s)

· teacher contact details

 number of students. 

A few providers ask about the teacher’s role in the school, organisational memberships, number of accompanying adults, curriculum subject, ethnic identity of students, school decile and type of school (i.e., mainstream/bilingual/kura kaupapa/accelerate/special needs).

Scaled questions 

Of the 29 provider forms we analysed, only two did not use any scaled questions. Most providers used a 1–5 scale for these types of questions. Some only used the numerical scale while others indicated what the scale represented (e.g., “very satisfied” to “very unsatisfied” or “very well” to “not well”). Six providers used different scales (out of 3, 4, 6, 10). The most common scaled questions are shown in Table 2.

Table 2 Common scaled questions (ordered from most to least common)

	Question theme
	Example wording

	Overall satisfaction with the programme 


	· Please rate your overall satisfaction with the programme (consider relevance of content, teaching and learning processes, maintenance of student interest).

· How satisfied were you that the visit has provided your students with learning opportunities not available at school?

	How well goals of the visit were met


	· How well did the LEOTC programme meet the learning intentions for your class?

· How satisfied or dissatisfied were you that the programme met its curriculum objectives?

	Pre-visit planning and communication


	· I was consulted by [provider] prior to workshops to assist with the planning of the LEOTC programme.

· [The provider] made contact with our school art co-ordinator/teacher prior to the visit to ensure the programme was suitable.

	Standard of LEOTC educator/staff members
	· The staff were knowledgeable.

· How satisfied or dissatisfied were you with the quality of the teaching?

	Appropriateness of level of programme 


	· How well did the programme match the levels of ability and maturity of your students?

· Did the educator’s mode of delivery take account of teaching strategies appropriate to the age of the students?

	Student engagement
	· What was the level of interest your students had for the programme?

· [The programme] was engaging for my group.

	Relevance of the programme/connectedness to school learning
	· The education programme matched the learning areas my class is studying.

· How useful was this visit to your study?

	Practical issues
	· Quality of facilities/hospitality (e.g., lunch/break times, finding your way around the museum, etc.).

	Key competencies 
	· How well did the programme support the key competencies?


Open questions 

Open questions invite respondents to give a written response. Only one of the 29 provider forms we looked at did not ask any open questions. Table 3 shows areas most commonly asked about in open questions.

Table 3 Common open questions (ordered from most to least common)

	Question theme
	Example wording

	Suggested improvements
	· How do you think these workshops could be improved?

· Would you like to see more special programmes at [provider]? What interests you about them and what would you like to see planned?

	Learnings/benefits from the programme 


	· What were the most positive aspects/key learnings of the workshop experience?

· Did your students demonstrate any of the skills that you wanted them to develop as a result of this visit? (Provide examples.)
· Were there any unexpected benefits or learning outcomes from the programme?

	Key competencies 


	· How did the LEOTC programme support any or all of the key competencies?

· How did the LEOTC programme support the key competencies? (Tick those that apply and comment.)

	Relevance of the programme and future plans/follow up 


	· How will you follow up this visit back in the classroom?

· What possible curriculum activities will arise from this experience?

	Achievement of learning intentions/goals


	· What were the learning intentions for the workshops?

· Our understanding of your objectives was … Did we interpret this correctly? 

· How well were your expectations met?

	Standard of LEOTC educator/staff members
	· Any comments on the way the LEOTC educator related to/worked with the students?

	Resources used/provided 


	· Have you used our teacher’s resources prior to the visit? Or do you intend to use them post-visit? How well did the following resources meet your needs?

	Other 
	· How did you hear about us?

· What has been the students’ reaction to this experience? Did your students enjoy their visit?

· Future support that could be provided (e.g., What kind of support do you require that [the provider] may be able to provide for your teaching?). 


Multi-choice questions

Some providers use multi-choice questions where respondents can tick one or more options, including yes/no questions. Common areas for multi-choice questions are shown in Table 4.

Table 4 Common multi-choice questions (ordered from most to least common)

	Question theme
	Example wording

	How teachers found out about the organisation/programme
	· How did you hear about the gallery’s education programme? (Options: email/posted flyer/electronic newsletter/website/ newspaper/other.)

	Would the teacher use the programme/provider again
	· Would you return to [provider]? (Yes/No)

· Would you recommend [the provider’s] programmes? (Yes/No)

	Teachers’ previous use of the programme/provider
	· Have you used [the provider’s service] before? (Yes/No)

	Use of teacher quotes/comments in promotional material 
	· Can we quote your comments/name/school in reports to the Ministry and promotional material? (Yes/No)

	Pre-visit material
	· Was pre-visit information sent to your school? (Yes/No)


The pros and cons of different question types 

There are obvious advantages and disadvantages for different question formats. Scaled and tick-box questions can be answered quickly, and statistics can be generated to show trends and patterns in responses across teachers. Open questions allow teachers to give more detailed and nuanced feedback, but this usually requires more thought and time for the respondent. Having a combination of question types is a good strategy for enabling both kinds of data to be collected. However, decisions about how many short-response versus long-response questions should be considered alongside decisions about how much time is available for teachers to complete their evaluation form, and how long after the visit the evaluation form is to be completed. Table 5 suggests some pros and cons associated with whether evaluation forms are collected during or after the visit. It also suggests ways you might achieve a good response rate for each scenario (see next section for more about response rates).

Table 5 When should the evaluation form be completed and collected? 

	When 
	Pros
	Cons
	Suggestions 

	During the visit (i.e., evaluation forms collected by provider before the teacher leaves)
	High response rate
	Teachers might be in a rush, feedback may not be rich
Can only ask about planned follow-up activities, not what actually happens after the visit
	Short-response questions make it easier for teachers to respond quickly

Specific time could be allocated for the teacher to complete the form during the visit

	After the visit (i.e., forms handed out or emailed to teacher after the visit, to be returned by email or post, or completed online)
	Provides opportunity for teachers to give  more considered feedback
More information about actual follow-up activities (rather than simply planned follow up) 
	Response rates can be lower
As time passes, teachers may forget details of the visit experience
May require more follow up by providers if forms are not received
	Sending out reminders to teachers when evaluation forms are not received may help

Prompts may help to remind teachers of relevant details. For example, you could include teachers’ pre-visit learning intentions with their evaluation form and ask them to fill in the evaluation with these in mind

	Flexible approach (i.e., forms can be completed on the day, or sent in after the visit)
	The flexible approach allows teachers the choice of when to complete the evaluation
	All of the above could apply

	All of the above could apply


Response rates: How much is enough?

Ministry of Education contracts state that 100 percent of programmes should be evaluated, and that providers should have at least 95 percent satisfaction from the teachers who respond to evaluations. However, some providers do not receive completed evaluation forms from every teacher who uses their programmes. At the last milestone period (July to December 2010), LEOTC providers’ teacher survey/feedback from response rates varied from as low as 21 percent
 to as high as 100 percent. In general, high response rates are achieved when teachers are asked to complete and hand in their feedback forms on the day of the visit. However, some providers think they get better quality feedback if teachers have time to think about their responses, particularly if they are able to give feedback after some time has elapsed and their class has done follow-up work based around the visit. The downside is that response rates may be lower. 

So what constitutes a reasonable response rate, and what does this mean for determining whether you are meeting your users’ needs? For example, if 95 percent of teachers who return evaluation forms are satisfied with the service, but only 25 percent of teachers return an evaluation form at all, how valid is it to say that 95 percent of your users are satisfied with your service? Are the other 75 percent of teachers likely to be as satisfied as those who responded to the evaluation? This is a dilemma for some providers, and there is no simple answer. However, with a bit of thought, you can determine whether a change in your evaluation approach might result in more meaningful information about users’ satisfaction with, and perspectives on, your service delivery. 

Statistically speaking, there is no hard and fast rule about what constitutes an acceptable response rate. However, if you are getting low response rates (e.g., less than 50 percent) there is a risk that you are not getting as much feedback about your programme as you ought to be. It is also possible that you are getting a sampling bias—for example, the teachers who do respond to the evaluation might tend to be those who are more satisfied (or less satisfied!) with the service than those teachers who do not respond. There could be other kinds of bias in the sample as well—for example, perhaps you receive evaluation forms from most of your primary teachers and few of your secondary teachers, or more large schools and fewer small schools. Key questions to ask yourself are:

· Are we getting the full range of feedback from our users?

· Is there is a pattern in which teachers/schools do or do not tend to provide evaluation feedback?

· Can we use different strategies to achieve a better response rate?

· What resourcing is required for these strategies?

 How could we deepen or enrich our evaluation strategies in order to get new information or feedback that could help to improve or enrich our service?

Strategies to consider

If you are continually getting a low response rate to your teacher evaluations, you may need to consider some different strategies. Possibilities include:

Survey redesign: Ensure your evaluation form is well designed, concise and easy to complete.
Persistence: Sending follow-up reminders to teachers (via post, email, phone calls) reminding them to complete an evaluation, or offering alternative ways to complete and return their evaluations (e.g., online, via fax, self-addressed envelope, etc.).
Incentives/warm fuzzies: Giving teachers positive encouragement in the form of small treats (lollies, a free pen) or simply finding other ways to make filling in the evaluation a “feel good” experience for the teachers, such as going into a prize draw, or offering the teacher free entry to the next exhibition.
Taking a two-tiered approach: If your evaluation responses are consistently low and you have tried different strategies for getting teachers to respond, you could consider splitting your teacher evaluation approach into two tiers. For example, you could divide teacher feedback into two categories:
1) a concise feedback form that you collect from all teachers on the day of their visit (i.e., “the basics from everyone”)

2) a more in-depth follow-up approach, some time after the visit, which might only be responded to by some teachers (i.e., “in-depth feedback from some users”).

This approach ensures that you are at least getting some basic feedback from all teachers, and in-depth feedback from only some users. The opportunity to give more in-depth feedback could be offered to all teachers (knowing that probably not all will respond), or, you could select a sample
 of teachers whom you approach for more in-depth feedback, and focus more time and effort on gathering responses from as many of those teachers as you can. 

Some providers already use an on-the-day evaluation form and a later-stage/follow-up evaluation which is specifically designed to look at the longer term impacts and outcomes of the class visit. Remember, follow-up feedback from teachers does not necessarily need to be gathered through a fill-in form. Alternatives include phone calls or school visits. Obviously these methods are more time and resource intensive, but can be useful if you want to gather in-depth information about how teachers have used their visit to your service.

Student evaluation/feedback 

Students are the most important users of LEOTC services, and providers often seek to gather student feedback about their programmes. This could be indirect feedback (e.g., asking teachers to comment on students’ engagement, learning and opinions about the LEOTC programme experiences), or direct feedback (e.g., asking students to talk or write about their LEOTC experiences).

Methods for gathering direct feedback could include:

· student evaluation forms 

· talking to students to ask what they thought of the programme, what they learned or what they might think or do differently after the LEOTC experience
 asking teachers to survey or interview students back in the classroom, to find out what they remembered/learned/thought about the programme and any follow-up learning associated with the visit.

You might ask all students in a class group to give feedback, or ask a small sample of students to give feedback, or anything in between. Providers may use different approaches depending on the ages of the students, or the nature of the LEOTC programme. Common kinds of questions in student evaluation forms are show in Table 6.

Table 6 Questions used to elicit student feedback

	Question theme
	Example wording

	Enjoyment/rating of programme
	· How much did you enjoy your visit overall? (choose from 1–5 scale)

· Which animal did you most enjoy learning about? (open question)

· The best part of the day was … (open question)

	What students learned
	· How much did you learn while you were here? (choose from a scale)

· At [name of provider] I learnt to … (open question)

· What were some of the things you learned about today that you might tell somebody else about? (open question)

· I have found out about … (open question)

· Have you formed any opinions about [specific content from the programme]? (open question)

	Interest in further learning
	· I would now like to learn more about … (open question)

· Is there anything you would like to find out more about? (open question)

· From now on I am going to ... (open question)

	Feedback about the educator
	· Did the educator explain things well? (choose from a scale)

· I thought the educator was … (open question)

	Suggested improvements
	· What can we do to improve our programme? (open question)

	Other open questions
	· What was the main reason for your visit to the museum today?

· How well did your group work together?

· What changes will you make as a result of today’s programme?


Gathering feedback from students does not always need to involve written or verbal responses to evaluation questions. Additional sources of feedback from students can include:

· collecting examples of student work

· asking students to draw a picture to show their thinking 

· letters, drawings, photos or questions sent in by students after the visit

 activities that encourage students to physically show their views and learning. 

An example of the last bullet point above was seen at one provider, where students at the beginning of the programme were asked to stand at one or the other end of the room to show whether they agreed or disagreed with a particular statement. The activity was repeated at the end of the visit, and students were invited to talk about why they had or had not changed their position as a result of the day’s learning activities. This approach can be very good at supporting students to think reflectively and discuss why different people might have different points of view, particularly when there is no “right” answer.
Gathering student feedback could form the basis of an ongoing relationship with some schools. For example, your service could follow up with particular school(s) or class(es) over a period of time, to look at how students’ learning unfolds after one of your LEOTC programmes over a term or a year. 
Things to consider in gathering student feedback

Gathering student input and feedback into LEOTC programmes is very important, but can also be one of the trickiest things to do well. Students often tend to see things through a different lens than teachers (or LEOTC educators). For example, teachers and educators may have a clear idea about the learning goals for a visit, but this does not mean that the learning goals have been made clear to students. Students sometimes have narrow ideas about what “learning” means, particularly in a questions such as “What have you learned today?” Students may be accustomed to teachers asking questions to which students are expected to supply the “correct” answers. They may respond by telling you about facts that they have learned. However, if you are interested in how their visits have developed their thinking or other competencies or dispositions, you may need to think about different ways to get students to reflect on and talk about this kind of learning. These approaches also need to be appropriate for the students’ ages, development and language skills.

Asking students to discuss their day’s activities and learning within a small group, with thoughtful questions from an adult, can be a good way to encourage students to talk about and reflect on what they have experienced in their LEOTC visit. Talking with students about how they do (or do not) see the visit as linked with their classroom learning or expected follow-up activities is also a good way to explore how well your LEOTC programmes are linked with the curriculum of the classroom.

You can also think about how the programmes and activities you offer in your LEOTC services can be structured so that they engage students in active thinking, discussion and actions that will help you to know what they are taking from their LEOTC experiences. For example:

· Structure group activities that encourage students to work together to discuss, debate or develop their ideas. 

· Encourage teachers and parents to support students’ thinking and engagement by asking questions, encouraging students to share their thoughts with each other, encouraging students to ask questions and pointing out different points of view or things the students might not have noticed in the LEOTC programme environment (e.g., pointing out things in the gallery or museum, encouraging students to connect what they are doing with their classwork or home life, etc.). Some providers send teachers a note for parent helpers which outlines the provider’s service and suggests what parents can do to support the visit. 
· Making space for students to bring their own prior knowledge, stories and experiences into the LEOTC learning space so they can make connections with what they are experiencing in your LEOTC programmes.

 Support students to be knowledge producers, not just knowledge consumers. Resources and activities linked with your LEOTC programmes should support students and teachers to use their experiences at your LEOTC service to feed into knowledge-building work. Often, this work may occur back at school, but you can think about what kinds of activities set students up to for inquiring, thinking creatively and making the most of their LEOTC experiences so that this active thinking will continue back at school. 

LEOTC educators (like teachers) constantly get informal feedback about what their students think and feel during their visits, simply by observing what students are doing, listening to what they are saying or asking students questions. However, it can be useful from time to time to take a more focused approach and think carefully about the kinds of things you do (or don’t) normally find out from students. Having a peer or colleague who can do some of this listening and observation for you can help—it can be difficult to do everything when you are also teaching a programme! 

Peer observations and advice from specialists

Teachers and students are not the only source of feedback that can help to improve your service. You can also gather advice and suggestions from peer observers (e.g., other teachers, a trusted colleague, a member of your reference group or an LEOTC educator from another service provider), or people with specialist knowledge (e.g., someone with particular knowledge in an area that is covered in the education programme). Some providers have such processes built into their quality assurance reviews, and have commented on the value of this peer and specialist advice in their six-monthly LEOTC milestones. 
The input of a peer, colleague or specialist/expert can be particularly important for educators who are isolated by geography, or who work in small institutions without many opportunities to exchange ideas or get feedback on their practice from other educators. Peers/colleagues/specialists may be able to offer you feedback on any or all of the following:

· feedback about your programme delivery (this could be general, or you could ask for feedback on specific areas such as feedback on your group management strategies, or how the content or delivery address areas such as key competencies, the teacher’s intended learning outcomes, etc.)

· feedback about specific aspects of your service in relation to different students’ learning needs (e.g., students with disabilities, students from various cultural backgrounds, students at different year levels, etc.)

· specialist knowledge in relation to a particular programme you are delivering

 ideas for programmes, activities or resources that could enrich your service delivery.

Peer advice can come from within or outside your own institution. Organisations such as Museum Educators Aotearoa New Zealand (MEANZ) support educators in museums, galleries and other education outside the classroom (EOTC) learning environments, and a recent pilot initiative was established to support peer mentoring across institutions.
 You may be able to draw on support from other professional networks such as teacher subject associations.
 In addition, site visits from NZCER provide another opportunity for an external perspective on your programme delivery. Finally, all LEOTC providers are required to have reference groups which meet at least twice yearly, and contain expertise that you can draw on to contribute to the quality of your programmes. 
Longer term follow up of post-visit outcomes

Most services focus on gathering short-term feedback from users. Following up to identify longer term outcomes can be more difficult, but it is worth considering whether there is some value in investigating longer term outcomes from at least some of your visits. Things to think about include:

What sort of long-term outcomes are you interested in? 

For example, are you interested in: 

· What students remember from their visit to your service?

· What students did after their visit (how the learning was extended back in the classroom)?
· What questions students generated following their visit to your service?

· How a visit to your service contributed to the class curriculum (e.g., over a term, or across a school year)?
· Which aspects of your programmes (or which of your resources) teachers follow up on back in the classroom or school?

 How teachers share their experiences at your service with other teachers in their schools?
What methods can you use?

Methods to investigate longer term outcomes could involve surveys, phone interviews or visiting schools. From time to time, some providers have contracted external researchers to do more in-depth research and evaluation of visits and post-visit outcomes.

Which visits/visitors could you involve in longer term follow-up evaluation? 

It is unlikely that you will have the time or resources to do longer term follow-up evaluation with most or even many of your LEOTC visits. Sometimes it is easiest to begin by working with one or a few schools with which you have developed a relationship. You could also decide to periodically select a sample of visits and invite those schools/teachers to contribute to a longer term evaluation process. Or, you may be most interested in following up on the outcomes of one particular programme that you deliver (e.g., a new or innovative programme, or a programme you think could be redeveloped to better meet schools’ needs).

What about nonusers? 

The approaches discussed in this chapter focus mainly on gathering information from teachers or students who use your service. However, LEOTC providers often wonder about the schools that don’t currently use their services. Focusing some of your evaluation time on nonusers can be useful, particularly if you are looking to develop and improve your service delivery to meet the needs of groups you may not currently be serving. Some providers track which schools in their regions are or are not using their services, and use this to develop a “hitlist” of schools to approach which may be unaware of, or underutilising, their services.  You could cross-reference your school visit records to the Ministry of Education’s schools database to identify which nonvisiting schools you could target.
 
Things to think about include:

· Who are the nonusers of your service? Can you use your existing data to identify which schools are not regularly using your service?

· Why aren’t they using your service? Are there any obvious patterns in your nonuser schools, such as geographic distance, school deciles, school type?

 Are there issues with particular year level(s) not using your service as much as others?

Once you have identified who your nonusers are, you can try to find out more about what the barriers or inhibitors to those schools using your services are. Methods such as surveys, emails or phone calls may be effective. In some cases it may be worth visiting those schools and spending time building relationships, particularly if it seems that those schools are less aware of what your service can provide.

3. What do providers do with information they gather through evaluation?

Providers are required to have processes in place to attend to issues raised in their self-evaluations. Most providers follow a similar process for teacher post-visit evaluation forms. They are reviewed by educators and/or LEOTC contract managers to identify any issues or feedback that need to be addressed. Educators or an administrator record all the quantitative measures from the evaluation forms, and these are used to identify overall teacher satisfaction rates with the service, and reported in providers’ six-monthly milestones. 

LEOTC providers’ milestones tend to report both positive feedback and comments from teachers, as well as highlighting the relatively small number of comments that raise issues or provide suggestions for change. Table 7 outlines a few common types of programme-related issues and how these have been addressed by various providers.

Table 7 Common issues raised in teacher evaluations, and how providers address these

	Types of issues
	Strategies used to address this feedback (some examples)

	Programme length and duration

For example, teachers suggest programmes are too long or too short
	Ensuring teachers understand reasons for programme length prior to the visit

Reducing causes of lateness (e.g., asking schools to allow time to travel to and from the provider)

Developing longer sessions (not always possible for some providers)
Reviewing the programme, or streamlining programmes by segmenting off parts of the activities that can be continued/completed back in the classroom

Offering opportunities for schools to self-guide or work with other staff before or after the education session (e.g., zookeeper talks, looking at galleries)
Trialling programmes with one or two groups onsite, or in a school, to see whether they are of appropriate length

	The balance of programme activities, or programme pedagogies

For example: 

· teachers suggest students need more hands-on activities, or less or more discussion time, etc.

· teachers suggest pedagogical strategies that would work well for their students (e.g., think/pair/share)
	Evaluating programme delivery and adjusting the balance of activities, or adding/removing aspects of the programme, or adapting resources based on teachers’ feedback

Developing new activities or resources that address teachers’ suggestions

LEOTC educators developing their own professional pedagogical knowledge (e.g., by attending courses, learning from teachers or other educators, professional readings, etc.)

	The physical learning environment

For example, learning spaces too small, noisy or uncomfortable


	Moving programmes to a different space (where possible) or changing the delivery to suit the nature of the space
Dividing students into smaller groups and rotating them between areas/activities

	Feedback about people/facilities used by visiting schools

For example, comments about the skills or knowledge of someone the students interacted with during the visit, or problems with facilities 
	Addressing the issue with the staff members or providing support (e.g., better training or professional development)

Passing schools’ feedback onto other providers responsible for the issue (e.g., some LEOTC provider co-ordinates the whole day’s itinerary, including accommodation and use of other facilities within or nearby their institution)


Providers can assess the effectiveness of their responses to teachers’ feedback by noticing whether the same issues recur in subsequent teacher evaluations.

What providers gain from their evaluation feedback

In addition to feedback about programme quality, feedback from teacher evaluation forms can feed into all aspects of a provider’s service delivery, from marketing and promotion strategies, to booking systems and pre-visit liaison with teachers, to the nature of resources that accompany programmes. Most providers look at the balance of feedback received from teachers to determine which feedback can or should be addressed, and which feedback is too difficult or impossible to address. The evaluation feedback received by each provider is, of course, often very specific to that provider and its programmes, and the variety is too great to report on in detail here. However, a number of providers comment on ways they have reflected on, adapted or developed their evaluation processes over time. For example, some providers have adopted a system which takes teachers’ pre-visit learning intentions and puts them into teachers’ evaluation forms, so that teachers can provide feedback about programmes in direct relation to their planned learning intentions. The two quotes below illustrate other ways providers have incorporated evaluation processes and feedback to improve their services:
Centralisation of booking procedures has ensured a uniform approach to ascertaining learning needs, clear lines of communication for staff and transparency around each booking. (LEOTC provider milestone)

[Our teacher valuation forms are done through an online survey]. Once completed the data is obtainable for review by staff. The actual analysis of the information supplied by each teacher is automatically completed by the survey system, saving considerable time and eliminating human error. The survey system also accumulates feedback as it is completed and so provides a progressive overview of all feedback received. It can be reviewed and analysed at any time.
It is important to have regular opportunities for conversations within your service about issues raised through evaluation. These could include internal conversations (such as in staff meetings) and conversations with external people (such as during reference group meetings). 
4. Conclusion

Having good self-evaluation processes in place enables you to continuously monitor and improve your LEOTC service delivery and ensure that it is meeting your users’ needs and expectations. Teacher evaluation forms are one effective way to gather feedback, but it is important to have a range of strategies that allow you to investigate various questions about the impacts and effectiveness of your programmes. 
One of the most important steps in self-evaluation is to develop a clear idea about your purposes. Knowing what you want to get from your evaluation makes it easier to determine what kinds of feedback and information might help, and what methods you can use to gather this information. As a first step, it is helpful to define what sort of outcomes you would expect or aim for with your programmes. For example:

· What would you hope your users take away from their time with you, so it isn’t just a “one-off” experience? 

· Can you identify any longer term learning outcomes that your programme might contribute to? 

· How might you assist teachers to build on the experience to support those kinds of learning? 

 What are the opportunities and possibilities for your programmes that you may not have yet considered or explored?

There are many other questions you might identify as worthy for exploration. You can continue to develop your professional learning about evaluation by exchanging ideas, approaches and learnings with other providers in the LEOTC sector (e.g., through networks such as MEANZ) and by tapping into other resources and networks that can provide expertise in research and evaluation.
It should be noted that this report has used terms such as “evaluation” and “monitoring” fairly loosely and interchangeably. For those who wish to learn more about the professional field of evaluation, a list of sources is given in Appendix 1. 
Appendix 1: Evaluation resources 

The following New Zealand publications provide a good introduction to theories and practices associated with programme evaluation. 

Barnes, Helen Moewaka. (2009). The evaluation hikoi: A Māori overview of programme evaluation. Auckland: Te Ropu Whariki, Massey University. Available at: 

http://www.shore.ac.nz/publications/Maori%20Evaluation%20Manual%2009.pdf

State Services Commission. (2008). Performance measurement advice and examples on how to develop effective frameworks. Wellington: The New Zealand Government. Available at: 

http://www.ssc.govt.nz/upload/downloadable_files/performance-measurement.pdf
Trotman, Rachael. (2008, March). Promoting good(ness): A guide to evaluating programmes and projects. Available at: 

http://www.arc.govt.nz/albany/fms/main/Documents/Auckland/Volunteers/Promoting%20Goodness.pdf
�	The first output, LEOTC Provider Trends, Issues, and Themes (Bolstad, 2010) can be downloaded from the LEOTC providers’ support area on TKI. See � HYPERLINK "http://eotc.tki.org.nz/LEOTC-home/For-providers/Provider-support" �http://eotc.tki.org.nz/LEOTC-home/For-providers/Provider-support�


� 	Appropriateness: The extent to which the programme addressed the objectives of teachers and/or students.


	Effectiveness: The extent to which the programme achieved its stated objectives.


� 	One reason for low response rates can be as follows: Some providers distribute and collect evaluation forms to all visiting teachers, while others give the evaluation form to the “organising teacher” if several classes from the same school visit together. Schools might opt to return only one combined evaluation form, even if the form is given to all visiting teachers. 


� 	This could be a random sample selected by you, or you could ask teachers to indicate on the short-response form if they are willing to give further feedback in a follow-up stage.


�	See � HYPERLINK "http://meanz.org.nz/News-events/News/Mentor-Pilot-Programme-Dec-2010-Jan-2011" �http://meanz.org.nz/News-events/News/Mentor-Pilot-Programme-Dec-2010-Jan-2011�


�	See � HYPERLINK "http://www.ppta.org.nz/index.php/subject-association/1238-subject-assns" �http://www.ppta.org.nz/index.php/subject-association/1238-subject-assns�


� See � HYPERLINK "http://www.tki.org.nz/Schools" �http://www.tki.org.nz/Schools�. Alternatively, a full database of New Zealand Schools can be requested from � HYPERLINK "mailto:information.officer@minedu.govt.nz" �information.officer@minedu.govt.nz�






